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1. What I found out.

1-1

The resource approach was found to be an approach that explains the success
factors of Japanese firms' diversification (each business continues to be
interlinked after diversification), which differs from the classic Western
strategic theory of 80 "trade-offs (selection decision-making from alternatives
based on analysis).
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The idea of that (resource approach) was found to be rooted in the idea of
expanding resources rather than aiming for optimal resource allocation,
which is time costly, but depending on the ideas and ingenuity, it was found
to go towards expanding human resources and organizational capacity
through education, which is financially lower cost than investment in goods.
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The learning approach was similar to the feeling of discussion-based
teaching, one class at a time through TBL. Lessons designed and intended
through lesson design -> lessons realized by students' in- or out-of-expectation
responses > teacher learning, emergent ideas, etc. (Designated Bibliography
P134 Figure 5»1). On the other hand, I felt that educational technology is close
to analytical strategy theory (planned lesson design -> execution) and
incorporates badge-like improvement and systemic approaches (ID process
model) as a complementary function of this theory.
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2. questions.

2-1 The difference between the resource approach and value differentiation
If the resource approach is characterized by the strategic accumulation of
resources over time that is difficult for other companies to imitate, I wondered
if a value differentiation structure has already been created by the
phenomenon of new ideas, innovations and business synergies derived from
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the accumulated resources of each business (or at the company-wide level).
Couldn't the "how" rather than the "what" produce results similar to the value
differentiation structure?

2-2 Components in Organizational Learning

Although several evaluation scales have been devised in educational
technology, I wondered whether there were any components of organizational
learning and evaluation methods based on them.

2-3 Value Differentiation and Social Needs

I wondered how the concept of "know what" as knowledge about external
linkages, and understanding it in terms of the value and needs of users to
generate innovation, could be used not only for general companies and
customer needs, but also for profit-seeking organizations such as universities.
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Survey Results

3-1 The difference between the resource approach and value differentiation
In "Value Differentiation" (Kusunoki, 2001), a distinction is made between
modular innovation and architectural innovation. There are two types of
innovation: changes in elements at the compositional level and changes in the
way components are combined and connected. However, we believe that the
product concepts created by many companies need to be examined one by one,
as shown in the case of HDD. In 2012, IBM's 2012 article "Leading through
connections" states that there are three elements of an innovative
organization. In 2012, IBM's 2012 book Leading through Connections, which
focuses on three elements of an innovative organization: (1) empowering
employees through shared values, (2) amplifying innovation through
partnerships, and (3) responding to customers at the individual level. In (2),
it was exactly the shift from self-reliance (internal structure) to open
innovation in partnership with external organizations. In (3), innovation can
be realized by understanding customers deeply, not just segmented customers.
The model of value differentiation is a convincing theory to explain the IBM
research report.
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* Haruto Matsunami (2013), The Basics of Behavioral Observation, Diamond:
292-319

3-2 Components in Organizational Learning

According to David A. Garvin, the three components of a learning organization
are (1) an environment that supports organizational learning, (2) the learning
process and learning behaviors, and (3) leader behaviors that enhance
learning. The subconcepts of the learning blue supportive environment are

"mental safety",

respect for differences", "openness to new ideas", and "time
for reflection". In addition, the learning process and learning behaviors
include knowledge sharing of external thinking. These may be consistent with
(1) selection of a learning aunt, novel and systematic learning through
experimentation, and (3) emphasis on reflection in the designated literature
p138. In addition, the elements related to leadership pointed out by David A.
Garvin can be found in the leadership of constrained coexistence in the other
designated literature "Value Differentiation". The evaluation items were (1)
18 items, (2) 21 items, and (3) 8 items.

*'The Learning Organization Maturity Diagnostic Method", HB Raugust

2008 pp118-130

3-3 Value Differentiation and Social Needs

Omuro (2004) discusses the interaction between entrepreneurship and
external integrating objects (multi-stakeholder), given the idea of value
differentiation and constraint coexistence. First of all, there 1s some event that
determines the entrepreneur's product concept. It is motivated by the
entrepreneur's relationship with society, whether it is the lonely death of old
people, environmental destruction, or witnessing the miserable lives of
homeless people. Secondly, there are people who support the value
differentiation of the entrepreneurs' product concepts. This is a learning
process that engages with entrepreneurs by sharing knowledge that
entrepreneurs do not have and causing value differentiation. Thirdly, there is
a multi-stakeholder response to the product concept introduced to the market.
This is the aspect of how the social message of the product is communicated
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and the further social value chain (social value chain) that arises in response
to it. The concept of value differentiation and constraint coexistence has the
potential to be used not only for general companies and customer needs, but
also for public organizational bodies and social needs.

Etsuka Omuro (2004) "Socioeconomic Analysis of Social Innovation: a Case
Study of Social Enterprise" www.s.fpu.ac.jp/hattori/papers/oomuro.doc
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